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Writing is a skill that can not be obtained instantly and it's not a linear process, but it is a 
process that is recursive or iterative and requires a long time. For example, a novice writer who 
will begin writing an essay to do some activities pre-writing, as do the snapping of relevant 
ideas (brainstorming), create a mapping of the ideas that are relevant (mapping), and then 
develop (outline) of the essay will be written. Based on the draft which has been planned, the 
authors began to develop the initial draft. In developing the initial draft, the author should also 
be helped with the knowledge and skills on how to formulate a thesis sentence or the like, skill 
developing introductory paragraphs, paragraphs of content, and a conclusion paragraph. 
Furthermore, a draft of which has been developed edited by professors, other students or 
friends or the author's own, and based on these edits, the author re-look and revise the posts 
made earlier. Based on the revised article, the author writes the second draft as early as the first 
draft. This process will be repeated until an essay that meets the standard can be generated. 
In order for Indonesian writing skills acquisition running properly, the government through 
the Kurikulum Tingkat Satuan Pendidikan (KTSP) for secondary schools has included writing 
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Abstract 
 
Although the writing skills in the Indonesian language has been taught formally starting 
from the seventh grade junior high school to twelfth grade to senior school, new 
students' writing skills of the Indonesian Language Education and Literary  Study 
Program, Universitas Sembilanbelas November  Kolaka in average remains low. The 
results of writing tests conducted in the course writing of second semester indicated 
that the poor writing skills of students especially the essay writing skills. The average 
writing scores obtained did not reach 62. In other words, when given a letter grade, the 
average ability of the new student was at a value C. This is still relatively low because 
the average minimum expected is 65 or B. Learning to write an essay with the process 
approach is seen as an approach that can provide a solution. Therefore, this approach 
emphasizes the writing process, which is divided into three activities, namely activities 
before writing, writing activities, and activities after writing. 
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skills as a skill that is aligned with the three other language skills. At the junior high school level 
(SMP), students must be able to write texts that shaped deskriptive monologue, narrative, 
recount, procedure- report, and Anecdote. Furthermore, the standard of competence relating to 
the teaching of writing in Senior School is to express a variety of meanings (interpersonal 
ideational, textual) in a variety of texts write interactional and monologues especially in the 
form of descriptive, narrative, recoun/spoot, procedures, reports, news items, anecdotes, 
exposition, explanation, discussion, commentary, and reviews. Thus, a person who has 
graduated from Senior School in Indonesia should be able to write at least twelve kinds of short 
texts in bahasa Indonesia. 
Meanwhile, in higher education, particularly in the Education Studies Program Indonesian 
Language and Literature, Universitas Sembilanbelas November Kolaka, students are also 
required to follow several courses relating to writing. To help improve the writing skills of 
students who will become teachers of Indonesian language and literary, this Study Program, 
requires that students must take courses in writing. 
Here are the results of written tests conducted by the lecturer for writing course at the 
second semester, as the following table. 







< 40 41 - 54 55 - 64 65 -80 80 < 
1 2012/2013 2,59 22.72 57.38 12.07 5.24 58.93 
2 2013/2014 2.27 17.65 54.27 20.82 4.99 61.72 
3 2014/2015 0 25.92 58.47 11.83 3.78 58.69 
The above table shows that the average new students’ writing skills of Indonesian Language 
Study Program and Literary, USN Kolaka does not reach 62. In other words, if given a letter 
grade, the average ability of the students is just being on the value of C. It is still quite low 
because the average minimum expected is 65 or a value of B.  
One cause of low ability of new students at Sembilanbelas November Kolaka is though basic 
competencies and learning objectives writing course has been set, the practice of teaching 
writing course in the Indonesian language itself often does not lead to the achievement of the 
basic competencies or objectives set. Teachers as the prime mover of learning to write in the 
Indonesian language in secondary schools often do not teach how to write very well but just 
having students to write unassisted with explanations and exercises relating to writing itself. If 
there are teachers who provide teaching of writing, only the emphasis tends to be on 
mechanical problems and the formation of words and sentences, whereas the process of 
developing and organizing ideas tends to be ignored. 
Besides that, there are assumptions which say that among the four language skills (listening, 
speaking, reading, and writing), writing skills are language skills are considered the most 
difficult and most often neglected to be taught in schools in Indonesia. It is caused by several 
factors. First, in the culture of Indonesia, literacy is traditionally defined as the ability to read 
and not the ability to read and write. Thus, the ability to write is something that is important not 
taught. Second, the teaching of writing has become part of the obligation of professional 
teachers who are not only taught the theory of writing and not writing skills. This is evidenced 
by several research reports indicating that class 'write' in high school dominated by the 
teacher's explanation of grammar and rhetoric. Learning focuses on the structure of sentences 
and paragraphs, and ignores how to communicate ideas in writing communicatively. (Alwasilah, 
2004: 99). As a result, it can be seen in low ability students in writing different types of texts in 
bahasa Indonesia. 
Furthermore, the results of self-evaluation of the department of Indonesian Education 
Language and Literary also illustrates that there is no optimal effort in designing the teaching of 
writing that can improve the writing skills of students optimally and in accordance with user 
needs graduates, especially to the needs of the development of writing in high school and the 
use of technology information and communication technologies (ICTs) in learning to write. This 
is evidenced by the lack of systematic effort in the development of teaching materials that can 
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improve students' writing skills in an optimal and the material they learned in accordance with 
the needs of the students themselves and graduates holders. 
Efforts to develop teaching materials that suit the needs of students and graduates holders 
(stakeholders) and the use of new learning approaches that match the characteristics of the 
students is one step that can be done to improve the writing skills of Bahasa Indonesia in the 
USN. This is very important because, first, more than 80% in the program is working as a 
secondary school teacher. Second, the Bahasa Indonesia learning approach in secondary schools 
is a learning approach that is considered the most and put those skills of writing parallel with 
the three other language skills. Third, development of information technology and 
communications has begun to crawl secondary schools also must be addressed wisely by 
Indonesian Education Language and Literary study program as the creator of the Bahasa 
Indonesia teachers for secondary schools. 
Model of learning writing in a language that is often applied in teaching writing includes 
several types, among others (1) model of learning to write oriented language structure, (2) 
model of learning to write oriented functions, (3) learning model creative writing, (4) model of 
learning writing content oriented, (5) learning model is process-oriented writing, and (6) model 
of learning to write oriented in text types (genres).  
All approaches have been proposed it has advantages and disadvantages. However, process-
oriented approach is seen coccok used if the emphasis is on the process of learning writing 
itself. Nonetheless, there is no one right approach used for all purposes and conditions. To that 
end, the use of one approach would have a logical consequence of its own in designing and 
developing teaching materials to achieve the desired objectives. In this study, the process 
approach is a solution offered to improve students' writing skills.  
B. Literature Review 
1. Learning Models of Writing 
Hyland (2002: 5) argues that there are three main approaches to learning and research 
writing, it is the main approach to the text-oriented. Which became the focal point of this study 
is the text or texts which were then examined, analyzed, and tested in various ways through the 
formal elements or structures of discourse. The second approach is oriented to the author. 
Theories supporting this approach to discuss issues relating to good writers when they are 
faced with the task of writing and looking for ways to formulate methods that can help students 
master the skills oriented to the reader. This approach emphasizes the role played readers in 
writing, adding a social dimension to explore how writers associated with the reader in creating 
coherent texts.   
Based on the three main approaches mentioned above, the practices implemented during the 
teaching of writing that can be grouped into one such approach. Examples of learning writing 
are more emphasis on the production of sentences that are free of grammatical errors can be 
grouped into a first approximation. Learning writing is more emphasis on the freedom of the 
author to express his ideas can be grouped into two approaches, such as teaching creative 
writing and writing fiction or other literary works. In addition, learning writing more focused to 
view writing as a soaial interaction can be grouped into a third approach. 
a. Learning Writing Focused on Process 
Hyland (2002: 2) also argues that there are six focus of learning to write in the language, 
which is focused on the structure of the language, focusing on the function of the text, focus on 
creative expression, focus on the writing process, focus on the content, and focus on the genre. 
However, not all types of focus will be discussed in the following explanation. Just focus on the 
process that will be described, because it is in accordance with the principal issues to be 
discussed. 
White and Arndt (1991: 4) develop learning materials written based on the orientation of 
this process. According to them there are some rights that must be taken by the author in 
developing the idea. The first step is generating ideas. This activity can be done with 
brainstorming activity, asking questions, taking notes, using the visual, or activity complete the 
picture, map or plan. The second step is to develop a focus. In this phase the authors invent 
main ideas, set goals, pay attention to the reader, and consider the text. The next step is 
srecturing. In this phase, the authors’ sort of information, did some experiments on the 
structure of the information in the text, and linking structure with the core idea. The fourth step 
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is to create the draft. In this step the author began to pour into written form, with attention to 
the contents, the beginning and the end, add a variety of information that needs to be and ended 
up writing a complete text. The next step is evaluating. In this step is an assessment of the draft 
is already finished and the response given by teachers and friends as a class. The last step is 
reviewing. In this step the authors conduct an examination of the context, the phrase transition, 
grouping, edit and corrections.     
b. Model of Syllabus Process in Learning Writing  
Nunan (1988: 41) says that in recent years some experts applied linguistics already shifted 
their focus from the learning outcomes, in the form of knowledge and skills that should be 
possessed by students, to the process of how the knowledge and skills acquired. This movement 
was dramatized by a tendency to separate the syllabus oriented product and process-oriented 
syllabus.  
2. Essay 
Essays, short essays in this case, can be defined as a composition consisting of several 
paragraphs, two (2) to ten (10) paragraphs, about one topic. Fellag, (2004: 53). Blanchard and 
Root (2004: 60) say an essay is a group of paragraphs on a topic. The same was said by Folse, 
Vokoun, and Solomon (2004: 1). They found a collection of essays is a paragraph that presents 
facts, opinions, and ideas about a topic. An essay usually consists of three to ten paragraphs, but 
the average essays are classified into short essay consists of five paragraphs. An essay also has 
three elements, namely the introduction (introduction), contents (body), and conclusion 
(conclusion).  
3. Model of Material     
a. Hutchinson & Waters’ Model   
Hutchinson & Waters (1987: 108-120) developed a model design for the development of 
teaching materials. In the model they put forward, there are some things that must be 
considered, namely: 1) input, 2) the focus of the content, 3) focus on language, and 4) a task. 
Components of the development of teaching materials in question are described as follows: 
 
Diagram 
Model of Hutchinson & Waters’ Material Development   
  
        
     













b. Tomlinson’s Model 
Tomlinson (2003: 107-127) develop a framework of principles in developing teaching 
materials. The framework developed he called with A Text-driven Approach to Materials 
Development. This model requires eleven steps taken in the development of teaching materials. 
Eleventh steps are: (1) text collection, (2) the text selection, (3) text experience, (4) readiness 
activities, (5) experiential activities, (6) intake response activities (7) development activities, 
(8) input response activities, (9) trialling, (10) evaluation, & (11) for a revision. 
Of the two models mentioned above, Tomlinson developed the model more suitable for 
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developing teaching materials for writing. Focus given this model to the text of a supporting 
factor in developing teaching materials based process, because this approach is actually 
developed using a syllabus-based text. 
C. Methodology 
 The method used in this research is the research & development of research and 
development. The main purpose of this type of research is to develop an effective product to be 
used by the department of Education Language and Literary Indonesian FKIP USN. Expected 
product of this research is to obtain teaching materials writing a short essay in Bahasa 
Indonesia through a process approach that is effective in improving students' writing skills. 
Therefore, this type of research is believed to be suitable for the purposes of this study. The use 
of research & development is promising use in the field of education because it involves a close 
relationship between systematic evaluations of the program by developing a program in the 
future will come. The methods to be used in research and development, among others, (1) 
survey, (2) content analysis, (3) review by experts and users teaching materials, (4) 
experiments. 
1. Place and Research Location 
This research was conducted in Language Study Program & Literary Indonesian by involving 
lecturers writing lecturer and students who have and are taking courses in writing. The 
research was conducted in the academic year 2015/2016 & 2016/2017, assuming the 
development of teaching materials held for 1 semester, teaching materials limited testing 
conducted during the first semester, and experiment to see the effectiveness of teaching 
materials in improving students' skills in writing essays in Bahasa Indonesia were also carried 
out during the first half of.       
2. Research focus 
The target is the students of the second semester of Indonesian Language and Literature 
Education Study Program, taking courses in writing and the lecturer of writing courses. 
3. Data, Data sources, Technique of Data Collection, and Instruments 
This study has three main stages. Each stage has its own Data. However, generally speaking, 
the research data is grouped into two types, namely quantitative data and qualitative data. 
The first is the data relating to the material needs of teaching essay writing in the Indonesian 
language. The data obtained in this section is the score of respondents' answers to the points 
contained in the statement in the questionnaire and the opinion or advice of respondents were 
written on the already provided in the questionnaire distributed to respondents. Sources of this 
data are the students of Indonesian Language and Literature Education are taking courses in 
writing. 
Second data relating to the analysis of the needs are the answers given by the lecturer of the 
course write to the questions posed in the interview. 
Third data is the ability to write an essay score of students of Indonesian language and 
literature. This score is obtained from a study of essays written by the students. The assessment 
was performed by the lecturer of the course. 
D. Findings and Discussion 
Research at the stage of preliminary results in (1) the theoretical design, (2) an overview of 
the needs of students, (3) an overview of the syllabus and teaching material to write essays, (4) 
a draft of the essay writing teaching materials in bahasa Indonesia. 
1. Theoretical design 
The theoretical design are conceptual obtained through theoretical studies and references 
relevant previous research results and relevant. For that, there are some basic principles that 
made reference to develop teaching materials to write essay students of Language and Literary 
Education Indonesia, Universitas Sembilanbelas November Kolaka. 
a) Essay writing teaching materials is a conceptual framework that is used as a reference to 
design and develop a set of teaching materials to write an essay. Theoretically there are four 
components that become the minimum standard essay writing instructional materials, 
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namely 1) the input (input), 2) aspects of language (language), 3) the aspect of content 
(content), 4) activities / tasks. 
b) Writing is an iterative process that involves mental and physical aspects of the complex to 
convey the intent and purpose in a text structure by using a variety of written language 
acceptable convention. 
c) The essay, in this case vignettes, is a composition consisting of several paragraphs, two to 
seven paragraphs, about a topic that presents facts, opinions, and ideas about a topic that is 
organized into three basic elements: the introduction, contents, and conclusions. 
d) Thesis sentence is a statement that contains the author's opinion about the topics covered. 
e) In addition to theoretical concepts about writing essays, theoretical concepts about the 
components of teaching materials is a concept that has a contribution in designing 
instructional materials essay writing of student of bahasa Indonesia Study Program. 
 
2. Results of the Students’ Needs analysis 
Analysis of the needs of students to write an essay teaching materials is done by spreading 
questionnaires to students and conduct interviews with the lecturer of the course. A 
questionnaire was used to reveal the problems faced by students in the learning process to 
write essays and reveal the desire of students to write a suitable teaching material. Interview 
with the lecturer of the course conducted to reveal the opinion of teachers about the teaching 
materials needed by students in learning to write essay. 
a. Problems faced by the Students 
Problems faced by students related teaching materials writing revealed by using the item-
item questionnaire grouped into activity before-writing, when writing, and after writing. The 
questionnaire was completed by 50 people. Results of student feedback regarding the teaching 
materials essay writing can be seen in the following table. 
 
Table 2: Response from the Respondents to the Problem before Writing Activities 
No.  Activities before Writing  HTP  KK  S  SS  Tot  R  TM  
1  Finding relevant ideas  4  60  51  12  127  2:54  High 
2  
Develop ideas from the general 
to the specific  
5  66  45  12  128  2:56  High 
3  
Identifying the relationship 
between one idea with another 
idea  
4  46  54  20  124  2:48  Moderate 
4  
Selecting / determining the 
precise topic  
14  22  48  16  100  2:00  Moderate 
5  Activities initiated Umbar  14  44  30  16  104  2:08  Moderate 
6  Activity mapping ideas  11  50  36  8  105  2:10  Moderate 
7  Formulate a thesis or the like  14  48  45  20  127  2:54  High 
8  Finding appropriate resources  4  36  57  40  137  2.74  High 
9  
it identifies  
IKASI components of the text to 
be written  
3  26  42  48  119  2:38  Moderate 
10  
Identifying grammatical and 
lexical components protruding 
from the text to be written  
1  50  45  36  132  2.64  High 
Description: HTP = Almost Never, KK = Sometimes, S = Often, SS = Very Often, Tot = Total, R = Mean, TM = Level of 
Problem 
 
Table 2 above shows that the level of problem experienced by students regarding to the 
teaching materials before writing the essay is at medium and high level. Of the ten submitted, 
eight items are at a moderate level and the two items are at high levels.  
Problems with the highest level experienced by students is' finding appropriate resources' 
from the text to be written with an average of 2.74, followed by the issue of 'identifying 
grammatical component' with an average of 2.64, followed by the problem 'to formulate the 
idea of the general to the specific with an average of 2.56, followed by the problem of 'finding 
relevant ideas' and' formulate a thesis or the like with an average of 2.54.  
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These facts indicate that the teaching materials with respect to the fifth item on top of 
inadequate or not in accordance with the needs and the level of needs and skill levels of 
students. 
Furthermore, issues relating to the activities at the time of writing revealed by using a 23 
item statement. Table 3 below illustrates the response scores of respondents to existing items.  
 
Table 3: Scores of respondents to the problem at the time of writing activities             
No.  Activity When Writing  HTP  KK  S  SS  Tot  R  TM  
1  Develop thesis or the like  6  44  3  12  65  1:30  Moderate 
2  
Develop appropriate paragraphs with 
topic  
3  40  54  40  137  2.74  High 
3  
Develop the main idea of each 
paragraph contents  
6  40  48  28  122  2:44  Moderate 
4  
To develop the explanatory idea of 
each paragraph contents  
8  42  51  12  113  2:26  Moderate 
5  
To suggest a relevant example in 
paragraph contents  
8  30  57  28  123  2:46  Moderate 
6  
Leading up comparisons in paragraphs 
contents  
3  40  54  40  137  2.74  High 
7  
To suggest a causal relationship in 
paragraphs contents  
6  40  39  48  133  2.66  High 
8  
Grouping similar matters in 
paragraphs contents  
8  46  45  12  111  2:22  Moderate 
9  
Raised the issue of problems and 
solutions in the paragraph contents  
5  34  66  20  125  2:50  Moderate 
10  
Suggests experience in the paragraph 
contents  
9  26  63  24  122  2:44  Moderate 
11  
Challenging the argument agree or 
disagree, and supported by strong 
reasons  
7  36  54  20  117  2:34  Moderate 
12  
Sets out a procedure for something to 
happen  
6  36  66  12  120  2:40  Moderate 
13  Sets out a procedure  8  48  48  4  108  2:16  Moderate 
14  
Develop a conclusion sentence for each 
paragraph  
4  40  51  32  127  2:54  High 
15  
Formulate a summary of the 
conclusions in paragraphs  
4  46  45  36  131  2.62  High 
16  
Put forward a suggestion in paragraphs 
conclusion  
6  42  33  36  117  2:34  Moderate 
17  
Put forward a suggestion of opinion in 
paragraphs conclusion  
2  46  48  32  128  2:56  High 
18  
Sets out a prediski in paragraphs 
conclusion  
4  54  30  48  106  2:12  Moderate 
19  Use punctuation correctly  6  32  54  28  120  2:40  Moderate 
20  
Producing the correct sentences are 
grammatical and meaningful  
4  34  51  48  137  2.74  High 
21  Using words and phrases appropriately  6  36  45  36  123  2:46  Moderate 
22  Using the exact word class  5  42  45  32  124  2:48  Moderate 
23  
Using the tool / marker cohesion 
appropriately  
5  42  51  32  130  2.60  High 
Description: HTP = Almost Never, KK = Sometimes, S = Often, SS = Very Often, Tot = Total, R = Mean, TM = Level of 
Problem 
 
Table 3 above shows that the problems of the students in the writing process are largely on 
high levels with 8 items, followed by problems at a moderate level with 15 items. 
Based on the facts stated above, it can be concluded that the things that need to be considered in 
developing teaching materials relating to the activities at the time of writing are as follows: 
a) Develop appropriate paragraphs with topic 
b) Producing appropriate sentences grammatically and meaningfully 
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c) Using appropriate cohesion markers 
d) To put forward suggestions opinion in paragraphs conclusion 
e) Formulate a summary of the conclusions in paragraphs 
f) Develop a conclusion sentence for each paragraph 
g) To suggest a comparison in paragraph contents 
h) To suggest a causal relationship in paragraphs 
i) Develop appropriate paragraphs with topic. 
 In addition to the problems in the activity before writing and at the time of writing, the 
problems discussed are also important issues regarding the activity after writing. The problem 
in this phase was revealed by using a 10 item statement. Table 4 below illustrates the response 
scores respondents. 
Table 4: Scores of respondents to the problem in activity after writing              
No.  Activity After Writing  HTP  KK  S  SS  Tot  R  TM  
1  
Identifying supporters of the idea 
are not relevant  
9  54  24  40  127  2:54  High 
2  Adding new supporting ideas  8  44  45  32  129  2:58  High 
3  
Change the sentences with the 
verbal mode into writing mode  
10  34  45  36  125  2:50  High 
4  
Strengthening the relationship 
between one idea with another idea 
to use the word / phrase supporters  
8  44  42  32  126  2:52  High 
5  
Strengthening antargagasan in one 
paragraph by using some sort of 
tool cohesion or words / phrases 
supporters  
9  46  40  30  128  2:56  High 
6  
Make corrections to errors of 
grammar  
5  56  39  28  128  2:56  High 
7  
Make corrections to the improper 
use of vocabulary (diction)  
3  38  51  28  120  2:40  Moderate 
8  
Aligning the use of tools / markers 
cohesion with the components of 
grammar  
4  50  54  16  124  2:48  Moderate 
9  
Provide comments and suggestions 
for improvements on essays written 
by other students  
7  38  39  44  128  2:56  High 
10  
Rewriting essay based on the 
comments given by the lecturer of 
the course  
7  44  36  4  95  1.90  Moderate 
Description: HTP = Almost Never, KK = Sometimes, S = Often, SS = Very Often, Tot = Total, R = Mean, TM = Level of 
Problem 
 
Table 4 above shows that the problems of the students in the process after writing are 
largely on high levels of as much as 7 items, followed by problems in moderate to 5 items. The 
problem that gets the average highest score is' added the idea of new supporters' with a mean 
score of 2:58, followed by 'Strengthening antargagasan in one paragraph by using some sort of 
tool cohesion or words / phrases supporters' and' Strengthening antargagasan in one 
paragraph by using some kinds of devices cohesion or words / phrases supporters' and 
'Providing comments and suggestions for improvements on essays written by other students' 
with their respective mean score 2:56, followed by the issue of' Identify ideas that are not 
relevant supporting 'with a mean of 2.54, followed with the issue of 'Strengthening the 
connection between one idea with another idea to use the word / phrase supporters' with a 
mean score of 2:52, and the last is a matter of 'Changing the sentences with the verbal mode into 
writing mode' with the average score 2:50. 
Based on the facts presented, it can be concluded that the things that need to be considered 
in developing teaching materials relating to the activities after the writing is as follows: 
a) Adding new supporting ideas. 
b) Strengthening antargagasan in one paragraph by using some sort of tool cohesion or words / 
phrases supporter. 
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c) Make the correction of errors of grammar. 
d) Provide comments and suggestions for improvements on essays written by other students. 
e) Identify ideas that are not relevant supporting. 
f) Strengthen the relationship between one idea with another idea to use the word / phrase 
supporters. 
g) Change the sentences with the verbal mode into writing mode. 
b. Desire Students and Lecturers 
1) Result of Students’ Questionnaire 
 There are four aspects that must be present in essay writing teaching materials, namely 
input, type text, type of topic, type of activity. The use of these topics tailored to the type of text 
being taught. Some examples of topics that are commonly used are environment, local history, 
law, decentralization, pollution, natural disasters, lifestyle, and events. 
a) The desire of students with respect to input expressed using 16 items. Table 5 below 
illustrates the responses to each item. 
Table 5: The average score of students to input 
No. type of Information TP TBP P SP Tot R TM 
1 An explanation of the social function of a text  3  12  96  44  155  3:10  High 
2 
An explanation of the relation of a text with other 
text  
0  4  87  76  167  3:34  High 
3 An explanation of the readers (audience) a text  3  14  60  76  153  3:06  High 
4 
An explanation of the organization / generic 
structure of a text  
0  6  90  68  164  3:28  High 
5 
An explanation of the grammatical components 
that stand out in a text  
1  6  66  96  169  3:38  High 
6 
An explanation of the use of snapping initiated 
(brainstorming) in the pre-writing activities  
4  12  78  56  150  3:00  High 
7 
An explanation of the use of writing (free writing) 
in the pre-writing activities  
2  16  78  72  168  3:36  High 
8 
An explanation of the use of mapping (mind-
mapping) at the pre-writing activities  
2  22  84  56  164  3:28  High 
9 
An explanation of the use outline in the pre-
writing activities  
2  20  84  40  146  2.92  High 
10 
An explanation of the sentence thesis (thesis 
statement) or the like  
3  16  81  52  152  3:04  High 
11 
An explanation of the strategy pengebangan 
introductory paragraph  
1  8  72  60  141  2.82  High 
12 
An explanation of the contents of paragraph 
development strategy  
3  4  66  92  165  3:30  High 
13 
An explanation of the development strategy of 
paragraphs  
1  6  51  104  162  3:24  High 
14 
An explanation of the development strategy of 
concluding paragraphs  
2  10  90  36  158  2.76  High 
15 
An explanation of the use of the word / phrase of 
transition right in a text  
1  2  54  104  161  3.22  High 
16 
An explanation of punctuation (punctuation) is 
appropriate in a text  
3  10  39  96  148  2.96  High 
Description: TP = Not Important, TBP = Not Too Important, P = Important, SP = Very Important, Tot = Total, R = Mean, 
LK = Level of Need 
 
Table 5 above shows that all the components are in an important input for the students, with 
details that all items are at a high level. Item on 'explanation of the grammatical components 
stand out in a text' highest with a score average of 3:38, followed by the item 'explanation of the 
development strategy of the paragraph content' with the average of 3:30, followed by 
'explanations about the organization / generic structure of a text' and ' An explanation of the 
use of mapping (mind-mapping) at the pre-writing activities' with the average score 3:28, 'an 
explanation of the development strategy of an introductory paragraph' is the smallest with the 
average of 2.82.    
82   JILEL/1.2; 73-86; November 2016 
 
 
Thus, it can be concluded that an essay writing instructional materials must contain a 
description of the development strategy of an essay that includes an introductory paragraph 
development, the development of the contents of the paragraph, paragraph development 
conclusion. 
Other components are also considered very important by the students such as explanations 
and examples use of proper punctuation. 
b) Type of Test 
The desire of students with regard to the type of text revealed by using sixteen grain item. 
Table 6 below illustrates the responses of respondents to each item.  
Table 6: The mean scores of students to the type of text required 
No.  type of Information  TP  TBP  P  SP  Tot  R  TM  
1  
Past experience a memorable / can 
not be forgotten (Recount)  
1  26  96  8  131  2.62  Very high  
2  
The report information 
(information report)  
0  6  81  76  163  3:26  Very high  
3  Description (descriptive text)  0  2  72  96  170  3:40  Very high  
4  Narrative (Narrative text)  0  4  78  84  166  3:32  Very high  
5  Procedure (Procedure text)  0  14  81  64  159  3:18  High  
6  Explanation (Explanation)  0  12  78  64  154  3:08  High  
7  
Analytical exposition (Analytical 
Exposition)  
1  4  66  92  163  3:26  Very high  
8  
Persuasive exposition (Hortatory 
Exposition)  
0  0  81  84  165  3:30  Very high  
9  News (News Items)  0  4  81  84  169  3:38  Very high  
10  Diksusi (Discussion)  2  10  72  88  172  3:44  Very high  
11  Ekspolorasi (Exploration)  2  8  87  56  153  3:06  High  
12  review  0  8  81  68  157  3:14  High  
13  
Comparison (Comparison and 
Contrast)  
3  16  51  84  154  3:08  High  
14  Classification (Classifikation)  0  14  66  80  160  3:20  High  
15  Cause and Effect (Cause and Effect)  2  8  63  88  161  3.22  High  
16  Troubleshooting (Problem Solving)  0  2  33  148  183  3.66  Very high  
Description: TP = Not Important, TBP = Not Too Important, P = Important, SP = Very Important, Tot = Total, R = Mean, 
LK = Level of Need 
 
Table 6 above shows that there are nine types of texts offered to students is considered very 
important, with the level of the problem very and 7 types of text that are offered to students 
with high levels of problem. 
Based on the information presented in Table 6 above, it can be concluded that the texts are 
considered to be a very important part in a teaching material to write an essay is a description, 
exposition analytical discussion, causation, exposition persuasive, news, narration, and solving 
problem. 
c) Type of Topic 
The desire of students with regard to the type of topics is revealed by using sixteen grain 
item. Table 7 below illustrates respondents to each item. 
Table 7: Average student scores on the kinds of topics that needed 
No. Type of Information TP TBP P SP Tot R TM 
1  Natural disasters  1  4  111  40  156  3:12  High  
2  Pet animals  5  58  45  8  116  2:32  Low  
3  Local history  1  2  45  124  172  3:44  Very high  
4  Past events  2  22  63  52  139  2.78  High  
5  Environment  0  8  60  104  172  3:44  Very high  
6  Law  1  14  45  116  176  3:52  Very high  
7  Fruits  7  56  39  8  110  2:20  Low  
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8  Sport  1  14  102  36  153  3:06  High  
9  General election  2  30  72  36  140  2.80  High  
10  Pollution  1  16  72  68  157  3:14  High  
11  Leisure time  7  40  66  4  117  2:34  Low  
12  Street  8  30  66  20  124  2:48  Low  
13  Banking  5  32  63  36  136  2.72  High  
14  Lifestyle  2  34  51  84  171  3:42  Very high  
15  Regional autonomy  1  8  66  23  98  1.96  Low  
16  Population  0  10  68  88  166  3:32  Very High  
Description: TP = Not Important, TBP = Not Too Important, P = Important, SP = Very Important, Tot = Total, R = Mean, 
LK = Level of Need 
The table above illustrates that only four topics that are at low levels, while those in the 
higher level 5 items, and very high levels of problem at most, which is 7 items.  
d) Type of Activity 
The desire of students concerning the type of activities undertaken revealed using twenty-six 
grain item. Table 8 below illustrates the respondents to each item. 
Table 8: The average scores of students to the type of training required 
No. type of Information TP TBP P SP Tot R TM 
1 Extract information from a text  2  8  96  52  158  3:16  High  
2 
Conducting snapping initiated to generate 
ideas  
0  12  72  56  140  2.80  High  
3 Conducting in activities before writing  1  10  84  60  155  3:10  High  
4 
Combining single sentences into complex 
sentences  
0  8  84  80  172  3:44  Very high  
5 
Mengidentfikasi the purpose and use of 
text  
0  2  63  108  173  3:46  Very high  
6 
Practicing construct simple sentences and 
complex sentences  
1  4  75  84  164  3:28  Very high  
7 
Practicing change the wording with other 
modes of oral mode of writing into 
sentences  
0  12  66  96  174  3:48  Very high  
8 
Practicing transfer information form of 
diagrams, drawings, graphics, etc. into 
written form  
1  6  69  92  168  3:36  
Very  
High  
9 Reconstitute the text or sentence  3  8  84  60  155  3:10  High  
10 Completing unfinished text  1  14  66  84  165  3:30  Very high  
11 
Analyzing the patterns and grammatical 
components of a text  
1  2  51  116  170  3:40  Very high  
12 
Practicing megidentifikasi text passages as 
a topic sentence, thesis, introduction, 
conclusion, transition  
1  0  51  128  180  3.60  High  
13 
Practicing identifying the organization / 
generic structure of a text (genre)  
3  6  69  80  158  3:16  High  
14 
Practicing develop a thesis sentence or the 
like  
4  4  51  96  155  3:10  High  
15 
Practicing develop an introductory 
paragraph using a variety of methods 
development  




Practicing using paragraphs of your 
content by using a variety of methods 
development  
0  12  51  108  171  3:42  Very high  
17 
Practice using paragraphs conclusions 
using diverse methods development  
0  4  84  76  164  3:28  Very high  
18 
Comparing the texts with purpose, 
structure, and a different audience  
3  10  75  68  156  3:12  High  
19 Creating a parallel text based on the given 0  16  84  52  152  3:04  High  





Creating text berdarkan visual 
information  
1  8  87  64  160  3:20  High  
21 
Creating a draft text based on the results 
of the pre-writing activities  
1  10  99  40  150  3:00  High  
22 
Practicing special rhetorical patterns 
(narrative, descriptive, argumentation, 
etc.  
1  4  39  136  180  3.60  Very high  
23 
Practicing develop a text individually, in 
pairs, in groups, or together with 
classmates and lecturers  
0  0  45  102  147  2.94  High  
24 Practice using varying types of text  2  8  63  92  165  3:30  Very high  
25 
Rewriting a text for a different purpose 
than the previous  
4  14  68  68  154  3:08  High  
26 
Revise the draft based on the comments of 
others  
4  8  84  56  152  3:04  High  
Description: TP = Not Important, TBP = Not Too Important, P = Important, SP = Very Important, Tot = Total, R = Mean, 
LK = Level of Need 
Table 8 above illustrates that all the activities offered are considered important by the 
students. This is evidenced by the 15 items are at very high levels and the rest are at high levels. 
No items were in moderate or low.  
2) Result of Interview with the Lecturer 
Interviews were conducted to the lecturer of subjects to write about the basic aspects that 
should exist in written teaching materials. The first aspect is the input, ie, explanations and 
examples relating to the knowledge of writing and writing skills themselves. The second aspect 
is the type of text. The third aspect is the type of topics, namely a wide range of general topics 
raised in the books written in Indonesian. The fourth aspect is the type of activity or exercise. 
Comments or answers lecturers to each aspect described in the following sections: 
a) Input 
Opinion of lecturers with respect to input expressed using fifteen items such as items in the 
table 9 below. 
Table 9: Opinion of lecturer of subjects to write on input 
No.  type of Information  
lecturer  
TK  
A  B  C  
1  An explanation of the social function of a text  P  P  P  P  
2  Details on the relationship of a text with other text  P  TP  TP  TP  
3  An explanation of a text reader  P  P  P  P  
4  An explanation of the generic structure of a text  P  P  P  P  
5  Explanation grammatical components  TP  P  P  P  
6  Explanation of use snapping initiated  P  P  P  P  
7  Explanation of the use of free writing  TP  P  TP  TP  
8  Explanation of the use of mind-mapping  P  P  TP  P  
9  An explanation of the use outline  P  P  P  P  
10  An explanation of the thesis sentence  P  P  P  P  
11  
An explanation of the development of an introductory 
paragraph  
P  P  P  P  
12  
Explanation of the contents of paragraph development 
strategy  
P  P  P  P  
13  Explanation concluding paragraphs strategy  P  P  P  P  
14  
Explanation of the use of the word / phrase of transition 
right in a text  
P  P  P  P  
15  An explanation of proper punctuation in a text.  P  P  P  P  
Table 9 above shows that the fifteen items that ask the lecturer of the course, 13 items that 
otherwise important, while otherwise is not important only two items of 3 lecturers 
interviewed. Two items that otherwise are not important 'Explanation relation of a text with 
other text' and 'explanation of the use of free writing'.  
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b) Type of Text 
Desire lecturers with regard to the type of text revealed by using sixteen grain item. Table 10 
below illustrates the respondents to each item. 
Table 10: Opinion of lecturer of the Writing Course 
No. Type of Information  
lecturer  
TK  
A  B  C  
1 Past experience  P  TP  TP  TP  
2 information reports  P  P  P  P  
3 Description  P  P  P  P  
4 narrative  P  TP  P  P  
5 Procedure  P  P  P  P  
6 explanation  P  P  P  P  
7 exposition Analysis  P  P  P  P  
8 Persuasive exposition  TP  P  P  P  
9 News  P  TP  TP  TP  
10 Discussion  TP  TP  TP  TP  
11 Exploration  TP  TP  TP  TP  
12 review  TP  P  TP  TP  
13 Comparison  P  P  P  P  
14 Classification  P  P  P  P  
15 Cause and effect  P  P  P  P  
16 Solution to problem  TP  P  TP  TP  
c) Type of Topic 
Opinion of lecturers regarding the types of topics revealed by using sixteen items such items 
in the table 11 as follows. 
Table 11: Opinion of lecturer of writing course on the kinds of topics 
No.  Type of Information  
lecturer  
TK  
A  B  C  
1  Natural disasters  P  P  P  P  
2  Pet animals  P  TP  TP  TP  
3  Local history  TP  P  TP  TP  
4  Then past events  TP  TP  TP  TP  
5  Environment  P  P  P  P  
6  Law  P  TP  P  P  
7  Fruits  TP  TP  P  TP  
8  Sport  P  P  TP  P  
9  Selection umun  TP  TP  TP  TP  
10  Pollution  P  P  P  P  
11  Leisure time  P  P  P  P  
12  Street  P  TP  P  P  
13  Banking  TP  P  TP  TP  
14  Lifestyle  P  TP  P  P  
15  Regional autonomy  TP  P  TP  TP  
16  Population  TP  TP  P  TP  
 
E. Conclusion 
 Based on these findings, some things can be summarized as follows: 
1. The need of students to the importance of writing an essay with the process approach 
seemed very high. 
2. The need for lecturers on the importance of writing essays with the process approach is very 
high. 
3. The process approach that focuses on the steps at the pre-writing, when writing, and post-
writing characters in essay writing is needed by faculty and students. 
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